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School Mission Statement
Illuminating both the past and the future through education.

Vision
FMV Işık Schools is an institution whose primary guiding principle is to ‘raise good citizens’. It 
aims to raise citizens who adopt ethical values, have command of their mother tongue, are active 
in more than one foreign language, are tolerant towards different cultures, have historical aware-
ness, think scientifically, have analytical skills, are environmentally conscious and lifelong learn-
ers.

Aims
In line with the principles of Atatürk, we aim to do the following;
• Foster appreciation and mindfulness of the differences, rights and needs of others, promote 

internalization of the democratic values such as peace, tolerance, democracy and human 
rights. 

• Raise individuals who are sensitive to the environment and society, have a sense of responsi-
bility and have decision-making skills. 

• Raise individuals who are proficient in at least one foreign language and who have adopted 
the idea that diversity is wealth. 

• Become versatile world citizens by creating an environment where they respect local and 
international cultures.

• Ensure that our students have digital citizenship skills. 
• Raise individuals who adopt academic honesty as a principle in their studies. 
• Assist in putting learned knowledge into practice through experience, and support creativity. 
• Promote experiences in arts, sports, social and academic activities, both nationally and 

internationally.
• Help develop self-awareness, to enable good decisions and choices for further study and 

adulthood to prepare them for the next step of their education.

IB (The International Baccalaureate®) Mission 
The International Baccalaureate® aims to develop inquiring, knowledgeable and caring young people 
who help to create a better and more peaceful world through intercultural understanding and 
respect. To this end the organization works with schools, governments and international organiza-
tions to develop challenging programmes of international education and rigorous assessment. 
These programs encourage students worldwide to become active and sensible individuals who 
understand that other people can be right with their own differences and believe in lifelong learning.

2



1.Introduction
FMV Işık Schools has a regular and sustainable assessment system in order to record and evaluate 
the students’ performance through various assessments via differentiated assessment tools. This 
system informs students on what they know and will learn, and enables their individual develop-
ment to be monitored during the process with regards to all their skills. Students are informed 
about the rules and requirements of the assessment at the beginning of each academic year. 
So as to obtain objective and reliable data on the students’ performance, both the assessment tools 
used by the school with the results of national and international assessments also being included. 

Assessment has an ongoing and cooperative structure that allows for regular feedback/feedfor-
ward processes. During the planning, reviewing and reforming of all educational  works, assess-
ment results play a crucial role in the assessment policy. Using the K12, Google Classroom and 
Toddle assessment systems, students are enabled to reach the highest level of information, skills  
and conceptual understanding at every field of development in accordance with their ages and 
potential.

2. Purpose of the Assessment Policy
and Its Writing Process

3. Our Assessment
Philosophy

The purpose of FMV Işık Schools Assessment Policy is to define the rules and applications used in 
the planning, reviewing and reforming of all educational practices. Our schools use the assessment 
requirements on this policy while evaluating and assessing all educational objectives.
FMV Işık Schools Assessment Policy was prepared in order to provide detailed information on our 
assessment philosophy and applications, with the cooperation of foundation executives, school 
principals, International Programs (IB) Coordinators, academic heads of departments, class teach-
ers, counseling service, librarians, and assessment specialists, and in accordance with the school 
mission and IB mission statement and assessment principles. 
The school’s educational values were taken into consideration as this assessment policy was com-
piled. The purpose of this policy is to identify the rules and applications used to reach educational 
goals regarding every aspect of the assessment process, to identify the assessment tools used at 
our school, and to define methods, authority and responsibility that shall ensure the reliability, use-
fulness and validity of these tools.
Before this policy was prepared, relevant Ministry of Education (MoE) and IB documents were read 
and understood. This policy contains the requirements and expectations of MoE and IB Diploma 
Program regarding assessment. School assessment policy is shared in writing and verbally with the 
school community.
To create a living document reflecting the common perception of our school assessment practices, 
the assessment policy was written by a committee of foundation executives, school administra-
tion, international program coordinators, teachers, assessment specialists and counseling service 
representatives.
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4. Our Assessment
Principles

5. Purposes of the
Assessment Unit

a. Compatibility with the teaching programmes and pedagogy 
b. Authenticity and diversity of methods, techniques and tools 
c. A holistic approach in accordance with all data, learning objectives, skills and requirements
d. Evidence-based recording
e. Continuity and growth
f. Transparency
g. Fairness
h. Reflection on feedback
i. Collaboration
j. Interaction
k. Reliability
l. Validity
m. Usefulness

The main purpose of the Assessment Unit is to give feedback to students, teachers, parents, and 
school administration regarding the students’ learning levels and the effectiveness of methods 
used for teaching, and to increase the quality of teaching this way leading to a continuous learning 
and growth. 
The following implementations are carried out in line with this purpose:
a. Giving feedback to students, teachers, parents and school administration,
b. Determining the students’ previous knowledge and skills on the class or subject in order to 

prepare a more efficient teaching program,
c. Ensuring that the assessment tools are reliable, valid and menaingful,
d. Working in cooperation with course teachers in planning, preparing, identifying and evaluating 

the assessment tools,
e. Supporting teachers in the development of differentiated assessment tools used in accordance 

with the process evaluation approach,
f. Monitoring updates on national exams, planning, preparing and evaluating testing exams to be 

held within the school with the purpose of exam preparation, in accordance with MoE regula-
tions,

g. Supporting the differentiation of teaching and assessment tools in line with academic require-
ments, 

h. Ensuring the implementation of necessary support tools, sources and process for a fair and 
valid assessment,

i. Organizing informative seminars/workshops in accordance with the teachers’ needs by closely 
monitoring developments and new approaches to teaching and learning regarding assessment.

j. To take IEP (Individualized Education Plan) as a basis in assessment and evaluation practices for 
students who continue their education and training through mainstreaming.
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6. Our Assessment
Practices

6.1.Diagnostic Assessment Practices
These assessments enable the detection of students’ readiness at the beginning of the learning process 
and necessary precautions to be taken. Some tools and activities to be used for diagnostic assessment 
are listed below:
a. Evaluation of Achievements and Skills to Assess Readiness at the Beginning of The Year
b. Previous Unit/Subject Result Evaluation Activity
c. IB PYP Inter-Disciplinary Pre-Assessment Activities Organized at the Beginning of Theme/Unit
d. Survey/Inventory Applications, Information-Gathering Polls and surveys
e. Examining Progress Records (ALİS – Information System from Kindergarten to the end of High 

School) From Previous Year

6.2.Formative Assessment Practices
Process assessments inform teachers and students on the learning process, increasing the quality and 
quantity of student success whilst creating self-awareness, and guide teachers on subjects where the 
student needs support. Learning difficulties of students are determined during the process and they are 
individually informed. Continuity and frequency are fundamentals of these types of assessments. Vari-
ous learning styles and skill levels are taken into consideration as the process assessments are planned, 
and assessments can be made in different ways.

6.3.Level Specification Assessment Practices
Achievement / Diagnostic tests are carried out at the end of the units, in line with the exam schedule 
determined at the beginning of the year at the relevant levels based on the completion of the planned 
content. The student's success in achieving the course objectives determined mutually by teachers 
teaching the course at the same level is evaluated. Course outcomes and criteria, measurement and 
evaluation methods and grading are shared with students and parents.
Individual and group learning support is provided for the needs identified according to the evaluation 
results. These studies are carried out individually or in groups as online lessons during the distance  
education process.  At the end of all interdisciplinary themes in kindergarten and primary school, the the 
conclusion step is reached by evaluating the theme with the student group. At the end of the theme, 
students' action levels are evaluated with various measurement and evaluation tools. At the same time, 
presentations are made within the scope of portfolio studies. These presentations are planned online 
during the distance education process. Before starting school at Anatolian High School, for the home 
language and foreign languages proficiency is assessed through the "Preparatory Proficiency Exam".

6.4.Differentiated Assessment Practices
At FMV Işık Schools, while the student's academic development is evaluated throughout the process, 
the student's strengths and learning needs are identified and support is given to the student in line with 
their needs. At our school, lessons and extracurricular activities are carefully prepared, taking into 
account the fact that high-achieving students also have the right to reach the best of their potential. 
Teachers support students, knowing that differentiated instruction (method-technique, etc.) will accel-
erate the students' learning process.
After determining the student's strengths and areas in need of reinforcement through formative evalua-
tion methods, the course teacher plans and prepares individual studies and group studies, resulting 
studies such as surveys and projects, assignments, and performance tasks given within the scope of 
UbD according to the student's level. Throughout this support, students are evaluated  individually for 
continuous learning and growth.
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6

7. Assessment
Procedures

Different assessment systems are used based on the MEB requirements and regulations in accor-
dance with the schools’ existing teaching programs such as IB PYP and IB DP. In our schools, verti-
cal and horizontal plans are carried out by considering the level of students' achievement of the 
curriculum goals (MEB, IB PYP, IB DP) . Differentiated instruction is planned by taking different 
learning styles of each student into account.

7.1.IB PYP
In our kindergartens and primary schools, interdisciplinary theme meetings are held regularly 
before, during and after each theme. Pre-assessment, formative and summative assessment tech-
niques are applied to shape learning experiences. The sections in the plan that include evaluation 
are regularly reviewed by teachers in meetings. In addition to conventional assessment methods, 
alternative evaluation methods are often applied. Students are not only evaluated by their teach-
ers, they also evaluate themselves and their peers. Differentiated assessment and evaluation 
methods are applied according to the requirements of the Ministry of National Education and IBO.Z

7.2.IB DP
The most important aim of assessment and evaluation in the Diploma Program is to achieve the 
goals of the curriculum, and support the learning processes of students. Assessment and evalua-
tion criteria, standards and practices, and all responsibilities are shared with students at the very 
beginning of the program.
Student development in the IB Diploma Program is process-oriented. This development is  deter-
mined by holistic and formative evaluation methods that include mock exams, academic research 
and writing studies, presentations and projects.
The main features of the evaluation types applied in the Diploma Program are as follows:
a. Providing the student with the opportunity for originality and freedom in the assessment and 

evaluation process
b. Assessing and evaluating according to different criteria determined in the content of each 

course
c. Skill-focused process evaluation
d. Using Approaches to Learning (ATL) and learner profile attributes
e. Summative assessment that is not based on memorization and can measure spiral learning.
f. Determining the student's diploma grade not solely with the final exams, but also with internal 

assessments and core components
In the Diploma Program, the candidate's performance is measured by internal and external assess-
ment components. Internal assessment include studies evaluated by the course teacher and sent 
to IB for moderation. External evaluation is primarily IB final exams held at the end of the program. 
Apart from these exams, the Extended Essay (EE), Theory of Knowledge Essay (TOK), Turkish High 
Level Essay and Visual Arts Comparative Study are also within the scope of external assessment.
External assessments are the most crucial evaluation method of IB courses thanks to their validity 
and reliability. 
Students and teachers are provided with the results after the administration of the exams. In this 
sense, IBO gives guidance and feed-forward to the coordinator, the teacher and the students. Along 
with the curriculum changes every five years, assessment and evaluation criteria are also updated 
and shared with DP schools.
All DP teachers follow subject guides thatare published in the IB Programme Resource Centre for 
Internal Assessment, EE and TOK, and use the grading criteria for all formative and summative 
assessment, and grade descriptors for feedback and feed-forward.



7.2.1. Internal Assessment
 Internal assessmen components are the work that the student is responsible for, one for each 
course, throughout the program and is evaluated by the course teacher. Internal assessment 
grades contribute to the   final grade, typically ranging between 20% and 40% of the total grade. 
This type of assessment includes indiividual orals in language subjects, research projects in group 
3 subjects, scientific investigation in science, exploration in mathematics, visual arts exhibition 
and  TOK exhibition.
At the beginning of the academic year, DP teachers and the DP coordinator discuss and create a 
calendar for all internal and external assessment and deadlines for each subject, and �     share it 
with students and parents together with the assessment policy. This allows students to have an 
organized and balanced work schedule.

7.2.2.External Assessment
This practice involves the school administering the final exams prepared by IBO for IB Diploma Pro-
gram students. Exams consist of structured questions that develop skills such as reading, writing, 
critical thinking, analysis and evaluation.
In addition to IB final exams, IB also evaluates the Extended Essay, the TOK essay, Language A HL 
Essay and Visual Arts comparative study components.
The submission dates of the internal and external assessment components are determined by IBO 
and shared with the school community.

7.2.3.Exams
The preparation stages of the 4-week final exams that students will take in May are written in detail 
in the "IB DP Assessment Principles and Practices" booklet. Points such as the conduct of exams, 
exam types and dates, preparation of the exam room, appointment of invigilators, end and start 
times, equipment to be used and illegal material, and adverse circumstances are explained in detail 
in the mentioned document. In addition, the exam calendar is shared with students, teachers and 
parents every year before the May exams.

7.2.4.Predicted Grades
Subject teachers give students predicted grades before final exams. Predicted grades are espe-
cially important for candidates' university applications. Predicted grades are also required for the 
Extended Essay (EE) and the Theory of Knowledge (TOK) course. 
These grades, which are estimates of the grades the teacher expects the candidate to receive from 
the courses he/she studies. When giving a predicted grade, the following factors should be taken 
into consideration:
- All academic evidence of the candidate's work
- Teacher's understanding and use of the IB assessment criteria
To have a standardizaton, subject teachers review the IB Asssessment and Practices Guide with 
the IB Coordinator, and discuss the criteria relevant to their subject with the teachers teaching the 
same subject.
Predicted grades should be given as accurately as possible. Predicted grades are given not only by 
looking at the results of mock exams, but also by using students' internal and external assessment 
and all similar formative evaluation components, as well as other work they have completed until 
the moment the grade is given.
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7.2.5.Non-Exam Route / Assessment in Adverse Circumstances
If the final exams cannot be held due to local or national restrictions, FMV Işık Schools follow the 
updates by IB such as non-exam route or administering the exams at a later date, etc.
The school's decision is officially notified to the IBO. If assessment without examination is 
preferred, the following evaluation methods are used:
- Internal assessment components for each course
- Predicted grades given by teachers
Predicted grades are used instead of students' exam grades, and the student's final grade is calcu-
lated by adding the weighted mark specific to each course.

7.2.6.Marking / Grading
Evaluations of the courses chosen by the student are made by combining internal and external 
assessment results according to the "Diploma Program Assessment and Evaluation Principles". 
Students take final exams administered by IBO at the end of the programme. Each subject is 
graded between 1-7.
Apart from the final exams, students also receive grades from the Extended Essay and Theory of 
Knowledge essay, which are two of the three core components. The extended essay and theory of 
knowledge course, which are graded from A to E depending on the combinations created on a 
matrix, (see appendix - 2) contribute up to three points to the final grade. To be eligible to receive 
a diploma, a student must receive a grade of "D" or higher in the Extended Essay and Theory of 
Knowledge course.
The third core component Creativity-Activity-Service (CAS) is not graded by external examination. 
Schools are responsible for evaluating candidates CAS performance and accomplishments 
according to the criteria included in the CAS guide and the school CAS handbook. Candidates regu-
larly upload their CAS work on a digital platform (Toddle) with the evidence and reflecitons to form 
their CAS portfolio.. At the end of the program, the CAS coordinator evaluates and approves the 
candidate's performance against these criteria. Candidates who fail the CAS studies cannot 
receive the diploma even if they pass all their exams.
The highest diploma grade the candidate can get is 45, including the 3 points they can get from 
core components of the Extended Essay and TOK.
A candidate has the right to request their examination paper to be moderated again (Inquiry upon 
results). In this case, the school or the candidate requests the IB to re-evaluate the study. As a 
result of a second evaluation, the candidate's grade may not change or may result in a higher or 
lower grade. 

7.2.7.Requirements to Receive the IB Diploma
The following conditions are required for the candidate to receive the IB diploma:
a. Receiving a diploma grade of minimum 24 
b. Not having received a 1 in any course.
c. Not having received a 2 in more than two standard or advanced level courses.
d. Not having received a grade of 3 or lower in more than two standard or advanced level courses,
e. Having received a total of 12 in advanced courses.
f. Having received a total of 9 in average level courses, (For candidates who have taken 2 average 

level courses, the sum of these two course grades must be at least 5.)
g. Having submitted TOK and EE studies and received at least D in these courses.
h. Having completed the CAS requirements.
i. Not having acted in a way to violate the academic integrity principles
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8. Assessment Strategies in
Distance Learning

Candidates who meet one or more of the following criteria are eligible to receive a Bilingual Diploma:
1. Having completed two group 1 language courses or a group 3 or 4 course in a language other than 

their native language.
2. Having received 3 or more grades from both the Group 1 language course and the Group 3 or 4 course.
Candidates who have registered to the Diploma Program but have not received the diploma are given a 
Diploma Program Course Results Certificate (DPCR), previously known as a "Certificate", for each course 
they have taken in grades 3-7.

7.2.8.Retake
If candidates cannot receive the diploma or want to improve their course grades they obtained in the 
final exams, they can retake the exams of the courses they wish in the following May or November exam 
cycle. If the candidate will take the exam in November, they must register for the exam at an IB school in 
November/May where the course or courses in which they will take the exam are offered.
Candidates have the right to rewrite their internal assessment work, the Extended Essay and the TOK 
essay in the next cycle. If a candidate wants to do a retake, they are responsible for the new curriculum 
if there have been any updates or changes.

With the experience of the distance education process, the fact that teaching activities take place in 
technology-supported environments has caused assessment, evaluation and feedback procedures to 
be moved to electronic environments. As FMV Işık Schools, it is important and necessary for all our 
teachers to use assessment and evaluation techniques and tools that will provide a source of feedback, 
which is pivotal in the continuity of students' learning processes, within a certain system and in accor-
dance with its purpose, and to guide student monitoring.
In the distance education process - synchronous (online), asynchronous (offline) and hybrid education 
models - it is important to constantly monitor students in terms of both academic success and social 
skills, and to share the results with the student, teacher and parent continuously, as in face-to-face edu-
cation.

8.1.Assessment in Distance Learning 

8.1.1.Kindergarten
a. Observations done regarding activities and acquisition of skills during the process in kindergarten, 

and evaluations made with rubrics prepared for activities determined in line with the themes within 
the scope of IB PYP activities are recorded in the ALIS process.

b. Asynchronous studies are delivered to parents via K12NET. The student's completed work is forward-
ed to the relevant teacher by the parent via e-mail/K12NET. Asynchronous activities (worksheet, 
preparing a presentation/poster/banner on the determined questioning topic, doing research, etc.) 
are archived separately for each student by the homeroom teacher.

c. An e-portfolio file is prepared for students receiving distance education. A portfolio presentation 
(product presentation) is made at the end of the year.

d. In kindergarten, students are given frequent situational/instant feedback/feedforward. As a result of 
this, students have the opportunity to express their feelings and thoughts about themselves.

e. At the end of each transdisciplinary inquiry unit, the unit is evaluated and summarized within the 
student group. In addition, the student's self-assessment of their holistic development in the 
process (self-assessment) is achieved by questioning their feelings and consulting their thoughts on 
issues such as what/how they want to change or organize before/during/after the study.

f. The data obtained is recorded on the relevant forms and stored in the student's digital file.



8.1.2.Primary School
a. In primary education, the basic development areas of the student are determined according to the 

level and field, and the student is observed in the light of these skills. In primary school within the 
scope of PYP themes, in secondary school, course skills, attitudes and behaviors, areas of develop-
ment and studies carried out with the student are observed and recorded on the digital platform 
(K12NET etc.). In primary schools, the homeroom teacher and the English teacher make at least 
three entries on the dates determined by the school, and teachers of applied courses (visual arts, 
music, physical education and informatics) make two entries. In secondary school, teachers of aca-
demic courses have at least three entries on dates determined by the schools, and teachers of 
religion and ethics, second foreign languages and applied courses (visual arts, music, physical edu-
cation and informatics) have two entries.

b. A progress report is written after completion of every two themes according to the IB PYP themes in 
primary school, and at the end of each term in secondary school. Student progress reports are 
shared individually with students as feedback in student-teacher and parent-teacher conferences. 
These reports are also shared with parents and students via K12NET.

c. The data obtained from the assessment and evaluation tools implemented during the IB PYP 
process in primary school are written in the feedback slots in the IB PYP transdisciplinary theme 
plans, and used as feedback in the Progress Report.

d. Within the scope of process evaluation in secondary schools, studies are planned to eliminate miss-
ing learning in line with the data obtained from subject scanning, unit scanning and process evalua-
tion tests implemented online via Google Forms or K12NET system using digital applications. During 
live lessons, teachers of each branch use web 2.0 tools, which have different and optional assess-
ment and evaluation tools in accordance with the learning objectives of their own lesson. In the eval-
uations made through the K12NET system, an individual result document is shared with the student 
and their parents.

e. In secondary schools, online general assessment exams are administered throughout Turkey. At the 
end of these exams, the student's missing achievements are determined and feedback is given to 
the student.

f. Questions that cannot be answered by the majority of the class in all exams are solved with students 
in live lessons. For students who have not been able to attend the course, question booklets and 
answer keys are shared digitally.

8.1.3.High School
a. In high school, course content, students’ participation and performance in the course, areas of 

development and assessment results are reported and recorded on the digital platform (k12NET). 
Teachers of academic courses, religious studies and second foreign language courses must have at 
least three entries on the dates determined by the school, and teachers of applied courses (visual 
arts, music, physical education and computer science) must have two entries.

b. At the beginning of the year, students are assessed for their readiness through digital applications. 
The results of these assessments are recorded in ALIS.

c. Feedback is given to students after process evaluation practices implemented on digital platforms. 
Students are directed to remedial classes and individual studies, and additional work is given to 
them from various platforms.

d. The results of the assessments made in high school through digital platforms (k12NET, EDESIS) are 
shared with the student and parents.

e. Students are asked to interpret and respond to written, visual and audio resources shared with them 
before or during the lesson, in written or oral form. If necessary, these studies can also be assigned 
as homework.
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Exams administered via digital platforms throughout Türkiye are reported through their own 
systems.
In light of the analyzes at the end of all exams, the questions are solved by our teachers in synchro-
nous (online) lessons or remedial classes.
Teachers of each discipline use web 2.0 tools that contain different options in accordance with the 
learning objectives of their own course. Feedback is given to the student during the lesson.

f.

g.

h.
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8.2.Individual Practices
8.2.1.Remedial Courses
8.2.1.1.Kindergarten
Although there are no remedial courses in kindergarten, the necessary support is provided individually 
through online meetings by classroom teachers, branch teachers and/or psychological counselors for 
students who need individual support for academic, social and emotional development.

8.2.1.2.Primary school
Students who receive individual support during the face-to-face education process in primary educa-
tion are also offered remedial courses in individual or group online lessons, in line with their needs 
during the distance education process.

8.2.1.3.High School
Students who fall below the success threshold determined in the exams in line with the requirements of 
the relevant levels are invited to study by the teacher of the relevant course, and the parents are 
informed about the situation.

8.2.2.The Academic Coaching System

8.2.2.1. Primary School 
a. The Academic Coaching System is implemented in the 8th grades of primary education based on 

the voluntariness of the students.
b. It is a trust-based partnership with the coach teacher for students to set goals, recognize their 

strengths and areas that are open to development, and improve their self-management skills. 
Depending on the needs of the students, online or face-to-face meetings are held on the day and 
time determined by the student and the coach.

c. Each meeting is documented with "coach follow-up forms" that are filled out and filed by the teacher.
d. Teachers in the student coaching system meet at regular intervals throughout the year under the 

leadership of the coaching coordinator. Every semester, the process is reviewed through a survey 
shared with students and teachers who are in the system.

8.2.2.2.High School
Academic coaching is provided to students by coach teachers at the levels determined by the schools, 
under the leadership of the academic coaching coordinator and the level assistant principal. Through 
evaluation and monitoring forms available in the digital environment, students' monthly goals are set, 
their academic development, as well as their study patterns, well-being and wishes, and individual 
needs are monitored by the coach teachers, level assistant principal and coordinator. The assistant 
principal and the guidance counselor meet with the students who refer to them when necessary. The 
academic coaching coordinator exchanges information with coach teachers, and organizes online 
meetings at regular intervals for the system to run smoothly.



12

8.2.3.Teacher-Student Conferences
8.2.3.1.Kindergarte
a. Teacher-student conferences take place through live connections with students in kindergarten. 

During these meetings, contents for evaluation of the activities carried out, exchange of ideas, 
self-evaluation work, and observations of play times where students can share their social and 
emotional processes are reviewed and edited.

b. ALIS records are referred to in student-teacher meetings.

8.2.3.2.Primary School
a. In primary education, teachers and students hold individual online meetings at a frequency deter-

mined in line with the requirements of the levels.
b. Student-teacher conferences are conducted based on data teacher's observations, student's 

self-evaluation in various courses, and exam results. The teacher's observations and brief com-
ments during these interviews are reflected in the ALIS records.

8.2.3.3.High School
a. In distance education, students' participation in classes, homework, participation in exams and 

their progress are monitored throughout the process by the assistant principal, level guidance 
counselor, home room teacher and course teacher. Feedback is given via email, telephone and 
online interviews. Parents are also informed when deemed necessary.

b. A meeting calendar is formed every semester for teacher-student conferences, and teachers 
give feedback/feedforward to the students they teach, using ALIS records. The teacher's obser-
vation and evaluation anecdotes during these interviews are also reflected in the ALIS records.

c. Individual interviews are held with all students at the level through online applications by the 
assistant principal responsible for the 12th grades during the university preparation period and 
the guidance and psychological counselor. At the end of the interview, students are given feed-
back (university preparation studies, career choice, etc.).

d. In high school, teachers hold individual meetings with their students through online applications 
at a frequency determined in line with the requirements of the levels.

9. Recording and
Reporting

All assessment and evaluation results in our schools are reported and recorded electronically on 
k12.net at the k12 level, and on Toddle platforms for IB sclasses, and also as printed documents.  
While the evaluation reports are shared with the relevant department heads and teachers by our 
measurement and evaluation experts, the achievements of the students based on their achieve-
ments are also shared with the students and parents.
At the K12 level, student-specific learning approaches and learner profile development records 
(ALIS) are kept. Our teachers document and store in ALIS the work samples of formative assessment 
activities that show student development, short comments, and the results obtained from assess-
ment tools (such as checklists, progress reports and rubrics).
The analysis of the exam conducted by our assessment and evaluation experts is shared with the 
relevant department. Departments review their educational activities in line with these reports and 
take the necessary precautions. The measures taken are shared with relevant people and units, and 
cooperation is ensured.
The data obtained during assessment and evaluation processes aim to increase learner motivation 
by providing feedback and feedforward about existing learning in order to support future learning.
During student-teacher conferences, the student is provided with feedback and feedforward in the 
light of the information in the ALIS system and instant in-class evaluations, and guidance is given on 
what path to follow. E.g. Resources are recommended, additional questions are given, etc.
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10. Roles and
Responsibilities

10.1.School Administration
Setting up the pedagogical team, making plans, supporting the process and detecting any disruptions in 
order to carry out the assessment and evaluation processes in accordance with the school's mission and 
vision are among the most important duties and responsibilities of the school administration.
School administration carries out work, interviews and guidance to strengthen the cooperation of 
teachers, students and parents in order to ensure that assessment and evaluation is process-oriented 
rather than only result-oriented. It supports department heads in sharing, editing and reviewing activi-
ties so that teachers in other branches can also be informed about different assessment and evaluation 
practices applied in different disciplines.
School administration ensures that the exam and make-up exam schedules are prepared and imple-
mented; it observes and monitors the functioning of the exams. It also ensures that preparatory profi-
ciency exams and conditional pass exams are prepared and administered for students enrolled in high 
school. School administration observes and monitors the examination and evaluation of course 
achievement analyses. In case the results are below or above expectations, it ensures cooperation with 
department heads to carry out the necessary academic studies. It monitors and ensures that grades are 
entered into the digital system (k12, e-school, etc.), completes year-end report cards and document 
procedures.
10.2.IB Programme Coordinators
IB Programme Coordinators assist department heads, librarians, the pedagogical leadership team, and 
all relevant staff in identifying core curriculum resources and other needs for professional development, 
and identifying requests for resources. They ensure that IB standards and requirements are adhered to 
in the policy. They work collaboratively with the department heads, librarians, and pedagogical leader-
ship team to promote the policy to the school community. They ensure that internal and external assess-
ment practices are carried out and completed in accordance with the principles of academic integrity.
10.3.Teachers 
Teachers evaluate the students and the efficiency of the applied programme within the framework 
required by the Ministry of National Education regulations, IB PYP, IB DP international programs (readi-
ness practices, written exams, practice exams, performance tasks and project work, etc.). Based on 
these evaluations, they determine whether the student has acquired the knowledge and skills aimed in 
these programmes. Apart from these practices, teachers also involve the students in self-assessment, 
peer assessment and reflection procedures. Within the scope of Formative assessment, they apply 
differentiated evaluation methods according to the student's individual differences and learning speed. 
10.4.Assessment and Evaluation Department
The Assessment and Evaluation Unit carries out work to create and develop educational programs 
appropriate to school goals, and to collect and evaluate data for decisions to be made before, during and 
after the education process. It ensures that the assessment tools applied are reliable, valid and useful. 
It carries out the identification, preparation, analysis and evaluation of assessment tools by working 
together with department teachers. It contributes to regular evaluation and improvement of curricula 
over time, with the participation of the pedagogical team and school administration. It determines, 
prepares and evaluates the mock exams to be administered within the school for exam preparation by 
monitoring the innovations regarding national exams in line with the Ministry of Education Regulations. 
Based on all the assessment results, it gives feedback to students, teachers, parents and school admin-
istration about the learning levels of the students, and in this way supports the efforts to increase the 
quality of education.
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10.5.Psychological Counseling and Guidance Department
The Psychological Counseling and Guidance Unit obtains information about the student's academic 
and psychological status, taking into account the results shared by the Assessment and Evaluation 
Unit regarding evaluation practices, and collects information about the student by analyzing these 
results. If there are precautions to be taken in this direction, a student-based action plan is created. 
It shares these studies with the school administration, pedagogical team and parents, and ensures 
the execution of the action plan. The Psychological Counseling and Guidance Unit gives feedback to 
the school administration and teachers about the comprehensiveness, frequency and pedagogical 
suitability of assessment and evaluation tools. It provides the necessary support by evaluating the 
situations experienced by the student during the preparation process for national and international 
exams. It monitors the student's exam success, and informs the student and parents about the exam 
results.
10.6.Library
The librarians contribute to ensuring that the entire school community adopts the principles of aca-
demic honesty and that the evaluation process is carried out in a healthy manner. They support 
students in reflecting these principles both in their own work and in their attitudes and behaviors. In 
this context, they plan the academic and scientific research methods throughout the academic year 
in accordance with the high school IBDP program. They check the work given to students within the 
scope of their selected courses, essays and research papers, and provide feedback to the student 
and the relevant parties.They check the originality of students' internal and external assessment 
components within the scope of the IB Diploma Programme. They share any plagiarism encountered 
in the assignment with the student, teacher and IB DP coordinator. They check whether the submit-
ted assignments are prepared in accordance with the bibliography and footnote rules, and give feed-
back to the student and the course teacher on this issue.
10.7.Students 
Students complete the assigned homework, performance tasks and project work in accordance with 
the criteria for each task, and they participate in exam practices. They cooperate with the teachers 
while performing these duties. They comply with internal and external assessment calendar. They 
follow up their responsibilities by taking into account the feedback and forward feedback made by 
teachers. They participate in self and peer evaluation. They adhere to the principle of academic hon-
esty and think reflectively in all the assessment tasks.
10.8.Parents
Parents are informed about the assessment procedures implemented by the school administration 
and teachers. Parents are expected to cooperate with the administration and the teachers, and 
participate in activities for parents (parent meetings, meetings organized by the guidance unit, etc.). 
Parents play a supporting role in the education process of students by taking into account the infor-
mation provided about the student's duties and responsibilities.

In order to ensure that the Assessment and Evaluation Policy is an up-to-date and living document, its 
compliance with MoE (Ministry of Education) regulations, international programs, operational needs 
and other policies is examined, and when deemed necessary, changes are made to the policy by the 
assessment committee consisting of representatives from each campus.
The responsibility of this committee is to ensure that this policy is implemented, evaluated and that 
new teachers are informed about it. Any amendments to this policy are announced to the school com-
munity at the beginning of the new academic year. These review cycle take place every year.

11. Policy Review
Process
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12. Linking the Assessment Policy
with Other Policies

Assessment Policy is associated with the following policies:
12.1.Admission Policy
The evaluations applied for admission to FMV Işık Schools are explained in detail in the Ministry of Educa-
tion regulations, our school's recruitment guidelines and admission policy. According to this:
a. Students who graduate from FMV Işık Secondary School are enrolled in FMV high schools, ranked 

according to the average of their 5th, 6th, 7th and 8th grade year-end weighted grades or their sec-
ondary education.

b. Students coming from different schools are entitled to enroll in the high school preparatory class if 
they have received the base score determined by the school in LGS (High School entrance Exam) 
exam.

c. Students enrolled in the high school preparatory class continue to the 9th grade when they are suc-
cessful in the preparatory skip exam.

d. Students who want to transfer to the 10th, 11th and 12th grades of secondary school and high school sit 
an admission exam.

e. For students who want to transfer to the 11th or 12th grade IB Diploma Program, the courses they have 
chosen at their previous school must be equivalent. The student transferring to the Year 2 of the 
Diploma Program must have completed all internal and external evaluation requirements by that date.

f. Potential IB candidates do not need to take an exam to be accepted to the Diploma Programme. Appli-
cation criteria for the Diploma Program are detailed in the schools’ Admission Policy.

12.2.Language Policy
At FMV Işık Schools, various formative and summative assessment procedures are developed for native 
and foreign language courses, and evidence of the student's language development is shared with 
parents, administrators, course teachers and students. Apart from the report cards given at the end of 
the semester, exhibitions, student works on the bulletin boards, personal projects, portfolio works, 
presentations, diaries, progress reports and performance tasks are examples of this evidence. Course 
teachers enter data about student development into the "Student Tracking System from Kindergarten to 
High School (ALIS)" at regular intervals during the semester. Throughout the semester, feedback is given 
through student-teacher and parent-teacher conferences, and this feedback is recorded.

12.3.Inclusion Policy
Inclusive education is defined as an ongoing process that aims to provide quality education for all by elim-
inating all forms of discrimination, respecting diversity and the different needs, abilities, characteristics 
and learning expectations of students and communities. FMV Işık Schools, in line with its inclusive educa-
tion philosophy, takes into consideration the principle of "raising good citizens", and emphasizes the 
importance for students being "individuals who have adopted ethical values, are tolerant towards differ-
ent cultures, and are lifelong learners". In this context, all emotional, social, cognitive and psychomotor 
developmental areas are supported in our school, taking into account the individual diversity of students. 
Apart from the Individualized Education Program, necessary support is provided by making arrange-
ments in duration, environment, method and equipment in line with the development characteristics and 
learning circumstances of the students (hearing aid use, vision problems, different medical conditions, 
etc.). A gifted individual refers to a student who learns faster than his peers, is ahead with his potential for 
creativity, art and leadership, has special academic talents, likes to act independently in his areas of 
interest and demonstrates a high level of competence. In the education of gifted students, enrichments 
are included that will enable them to gain high-level skills related to the fields in which they are educated.
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12.4.Academic Integrity Policy
Ensuring authenticity in process evaluation, not evaluating student work that does not comply with 
academic integrity principles, the principle of equality in assessment, including the principle of aca-
demic honesty in evaluation criteria, and grading are directly related to the academic honesty policy. 
Plagiarism detector Turnitin is used in all kinds of written assignments and other assessment com-
ponents. The measures taken to ensure exam security and validity are implemented according to the 
criteria specified in the Academic Integrity Policy.

12.5.High Quality Education Policy
FMV Işık Schools is an institution whose first and most important guiding principle is "raising good 
citizens". It aims to raise citizens who have adopted ethical values, are proficient in their native 
language, active in more than one foreign language, tolerant of different cultures, have historical 
awareness, have a scientific mindset, have developed analytical skills, are sensitive to the environ-
ment, and are lifelong learners.
International Baccalaureate (IB) Programme aims to raise inquiring, knowledgeable and caring young 
people who will help create a better and more peaceful world with intercultural understanding and 
respect.
In line with this purpose, the institution works with schools, governments and international organiza-
tions to develop seminal international education programs and rigorous evaluation methods.

As an educational institution that includes differentiated learning practices, our goal is to maintain 
our vision regarding assessment procedures and practices, and ensure that our faculty members 
and school culture support it.
In order for the Assessment and Evaluation Policy to be an up-to-date and living document, the issue 
of how well the targets are achieved is discussed at regular school board and department meetings. 
Corrective work is planned and implemented for the goals that have not been achieved.
The Assessment and Evaluation Policy is reviewed by committee members at the end of the academ-
ic year with changes made when deemed necessary. Amendments to the policy are announced to the 
school community.The assessment committee ensures the implementation and evaluation of this 
policy, and keeps the new teachers informed about it.

13. Conclusion
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14.Assessment Policy
Committee Members

05: FMV Işık High School– Science High School
06: FMV Işık Primary School
07: FMV Işık Kindergarten

A: Ayazağa Campus
I: Ispartakule Campus
E: Erenköy Campus
N: Nişantaşı Campus
F: Florya Campus

This policy was reviewed by committee members in March 2024
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