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Our Mission
To Illuminate with Education from Past to Future

Our Vision
FMV Işık Schools is an institution guided by the fundamental principle of "raising good individuals 
first." It aims to cultivate individuals who embrace ethical values, are proficient in their native 
language, effective in multiple foreign languages, tolerant of different cultures, possess historical 
consciousness, have a scientific mindset, and develop problem-solving skills. The goal is to nurture 
citizens who are environmentally conscious, lifelong learners.

Our Goals
Our fundamental educational philosophy, in line with Atatürk's principles, aims to achieve the 
following:
a. Ensure that our students become individuals who accept diversity, respect the rights of 

others, are sensitive to their needs, and internalize fundamental values such as peace, toler-
ance, democracy, children's rights, and human rights.

b. Foster individuals who are sensitive to their environment and society, have a developed sense 
of responsibility, and possess decision-making skills.

c. Cultivate individuals who are proficient in at least one foreign language, embracing the idea 
that diversity is richness.

d. Create an environment where our students are respectful of local and international cultures, 
enabling them to become versatile global citizens.

e. Ensure that our students have digital citizenship skills.
f. Develop individuals who adhere to academic honesty in their work.
g. Support the creative processes of our students in environments that allow them to apply and 

live their knowledge.
h. Provide opportunities for our students to gain experience in national and international discus-

sion forums in line with their scientific, social, artistic, and athletic skills.
i. Prepare our students for higher education by helping them know themselves, set goals suit-

able for their interests and talents.

IB (International Baccalaureate) Mission
The International Baccalaureate aims to educate inquiring, knowledgeable, and caring young people 
who help create a better and more peaceful world with intercultural understanding and respect.
To achieve this purpose, the organization collaborates with schools, governments, and international 
organizations to develop innovative international education programs and rigorous assessment 
methods.
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1. FMV Işık Schools
Inclusion Philosophy

2. Purpose and Formation
Process of the Inclusion Policy

Inclusive education is defined as a continuous process aiming to provide quality education for every-
one by respecting diversity and acknowledging the different needs, abilities, characteristics, and 
learning expectations of students and communities, thereby eliminating all forms of discrimination.
FMV Işık Schools, in line with the philosophy of inclusive education and considering the principle of 
"raising good individuals first," emphasizes the importance of students becoming individuals who 
have "embraced ethical values, are tolerant of different cultures, accept and strive to understand 
universal human rights, and are lifelong learners." In this context, all developmental areas, including 
emotional, social, cognitive, and psychomotor, are supported, taking into account the individual 
diversity of students.
Within the framework of our schools' guiding values, we strive for all forms of prejudice, such as 
gender, age, race, ethnic origin, culture, physical and mental abilities, socio-economic status, 
religion and language, and provide high-quality education opportunities for everyone. Our schools' 
educational programs are open to all enrolled students, and no student can be deprived of their right 
to education due to differences.
Students enrolled in the International Baccalaureate Primary Years Program (IBPYP) and the Interna-
tional Baccalaureate Diploma Program (IBDP) at our school support becoming individuals who, 
despite their differences, believe in the validity of others' perspectives, are active, passionate, and 
lifelong learners. In the context of supported educational needs, the philosophy of FMV Işık Schools 
aligns well with the IB philosophy. The Inclusion Policy encompasses all members of the learning 
community, and therefore all members of the school community have the right to voice and choice, 
taking ownership of the learning processes.

The Inclusion Policy of FMV Işık Schools is an ongoing process that includes identification, learning, 
action, reflection, and redefinition actions within our school. It is based on the fact that every 
student has the right to learn and be assessed under fair and equal conditions. In the preparation 
phase, members of the school community, including administrators, teachers, parents, and 
students, came together to contribute to the creation of this document by discussing local and inter-
national changes in education, as well as experiences and observations in the school environment. 
The purpose of this document is to explain the education and assessment practices provided to 
students with diverse needs.
In the development of the FMV Işık Schools Inclusion Policy, an executive committee was first 
formed. This committee, representing stakeholders such as school administrators and school board 
members, led the writing, development, implementation, and review of this policy. The policy was 
written in line with common beliefs and values regarding inclusive education. To ensure that the 
policy remains a living document, committee members maintain continuous communication with 
the units they represent.
During the drafting of the policy, the existing and evolving needs of the school community were taken 
into account. The alignment of the school's inclusion philosophy with IB philosophy and the regula-
tions of the Ministry of National Education (MEB) was reviewed, and feedback from the school com-
munity was considered. In this context, the FMV Işık Schools Inclusion Policy is a living written docu-
ment that reflects the school's principles and aims to meet the needs of our students.
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3.Areas Requiring
Inclusion in Education

4.Inclusion Practices at
FMV Işık Schools

The sharing, implementation, and support of the Inclusion Policy with the school community are 
the responsibilities of the Foundation, School Administration, IB Program Coordinators, Depart-
ment Heads, all teachers, support units, students, and parents, especially including all psychologi-
cal counselors in the Psychological Counseling and Guidance Department.

4.1.Differentiated Education
Differentiated instruction refers to providing students with different paths and options based on 
their prior knowledge levels, interests, or learning profiles to ensure effective learning for all. With 
differentiated instruction, students in the same communities are supported with suitable methods 
based on different challenges and success levels.

The school community plans and implements activities to support students in cognitive, emotion-
al, social and psychomotor aspects by identifying their unique needs, abilities, and desires in these 
areas.
Areas requiring inclusion in education can be classified as follows:

3.1.Communication and Interaction Area
Language difficulties in speech and communication can impact a student's social, emotional, and 
academic development.

3.2.Cognitive Learning Area
Students who require support in the learning processes may struggle to understand and follow the 
curriculum. These difficulties can affect the student's social, emotional, and academic develop-
ment. Conversely, students who excel in this may still need support socially, emotionally, and aca-
demically.

3.3.Social, Emotional, and Mental Health Area
When facing challenges related to social, emotional, and mental health, students may find it diffi-
cult to follow the educational program. These challenges could include psychological adjustment, 
problems in peer relationships, family issues, personal problems, behavior problems, socio-eco-
nomic problems, traumatic experiences, etc.

3.4.Physical and Sensory Area
Physical differences can affect mobility. Diversity in a student's five sensory areas can impact their 
social, emotional, and academic development.

3.5.Gifted and Talented Students
Gifted and talented students may have distinct strengths in cognitive, visual, or musical areas com-
pared to their peers but may still require support in other areas.
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FMV Işık Schools acknowledge that students differ in readiness, interests, and learning styles. In this 
context, teachers embrace differentiated instruction as a perspective on and differentiate content, 
process, product, and assessment as four fundamental dimensions when necessary in their classes. 
The planning of differentiated instruction involves analyzing the four dimensions and preparing this 
instruction to include high expectations:
1. Content Differentiation: Content refers to the targeted knowledge, skills, and understanding that 

students are expected to acquire through a specific material or study. Differentiating content 
based on students' interests, needs, desires, and readiness levels enhances the impact of the 
learning process.

2. Process Differentiation: Process encompasses the learning experiences designed to enable 
students to apply targeted knowledge, skills, and practices to real-life situations. In process differ-
entiation, activities are tailored to students' interests, levels, and learning profiles.

3. Product Differentiation: Product is the tool through which students demonstrate the knowledge, 
skills, and understanding they have acquired. When product differentiation is implemented, tasks 
for creating products are prepared based on students' characteristics, providing them with the 
opportunity to generate different outcomes.

4. Learning Environment: The learning environment, where learning is planned to take place, accepts 
individual diversity and supports students in working at their own pace, maximizing their potential. 
Accepting and embracing the diverse needs and learning styles of students in the learning environ-
ment is crucial for creating an inclusive and effective educational setting.

4.2.Individualized Education Program (IEP)
An Individualized Education Program (IEP) is an education program designed for students with special 
educational needs, targeting goals based on their developmental characteristics, educational needs, 
and qualifications. At FMV Işık Schools, the education process continues within the framework of the 
Ministry of National Education (MEB) regulations following the direction from the Resource and Sup-
port Unit (RAM), either initiated by the family or identified by the school.
A meeting is planned with the participation of the family to evaluate the student's specific situation. 
Based on decisions made in this meeting, the student's educational process is supported with various 
methods and tools.
In addition to the Individualized Education Program, adjustments are made in terms of duration, envi-
ronment, methods, and tools based on the students' developmental characteristics and educational 
qualifications (such as the use of hearing aids, visual impairments, various medical conditions) to 
provide necessary support.

4.3.Enriched Education Program (EEP)
A special talent refers to an individual who learns faster than peers, excels in creativity, art, and leader-
ship, possesses a hidden power in special academic abilities, enjoys acting independently in areas of 
interest, and demonstrates a high level of proficiency. In the education of gifted individuals, enrich-
ment activities that enhance high-level skills in their respective fields are included.
Children in grades 1, 2, and 3 with special talents in different areas are directed to the Science and Art 
Centers (BİLSEM). An enriched individual education program is prepared for gifted individuals identi-
fied by BİLSEM and the Guidance Research Center (RAM). The EEP  unit takes on the responsibility of 
creating and evaluating this program.
Additionally, for students without an EEP report, but show the potential for talent development, addi-
tional activities are provided to carry out enrichment and differentiation efforts.
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5.1.Feyziye Schools Foundation Board of Directors
The Foundation Board of Directors aims to create an inclusive learning, working, and social interac-
tion environment for the entire school community. In this context, it provides the necessary resources 
for shaping and implementing policy. To meet the requirements of inclusive education, the Board 
arranges in-service training for the acquisition of knowledge, skills, and experiences needed by the 
school community.
The Feyziye Schools Foundation offers varying levels of scholarship support according to the inclusive 
policy for students whose financial status is insufficient and have passed the registration acceptance 
process. Additionally, scholarships are awarded to students based on their achievements in science, 
art, culture, sports, and similar areas. The scholarship status of students is kept confidential.

5.2.School Administration
The school administration ensures the establishment of units necessary for the implementation of 
programs planned according to the different needs of students in a way that includes all students. In 
the case of students requiring special education, the administration takes necessary measures to 
provide special education services to students and their families, fostering collaboration and coordi-
nation among teachers for special education services. The progress of students receiving special 
education is regularly reviewed.

5.3.International Baccalaureate (IB) Program Coordinators
Coordinators for international programs and accreditations collaborate with teachers, students, 
parents, and the counseling and guidance service to determine the needs of students. They take nec-
essary measures and create action plans for students with special assessment needs. The coordina-
tors are knowledgeable about the support provided by the program to students and share this process 
with the school management, teachers, students, and parents. They report necessary special assess-
ment cases to the International Baccalaureate Organization (IBO) and ensure that the Inclusion Policy 
is in line with the relevant standards and practices of the program.

5.4.Guidance and Counseling Service 
The student induction process begins with a counseling/parent-teacher meeting in kindergarten and 
primary school. In high school, it begins with the start of their first year. For students transferring 
from other schools after ninth grade, a counseling meeting is held before registration. During this 
process, the counselor collects student and parent information forms and conducts individual meet-
ings. In these meetings, the counselor evaluates the student's social, emotional, and cognitive devel-
opment processes. The counselor shares their observations about the student's developmental 
processes with the management. The counselor monitors and shares the social, emotional, and cog-
nitive developments of registered students with teachers. For students who are considered to need 
special education support during the follow-up process, the counselor guides the necessary direc-
tions, supports in arranging an appropriate educational environment, and guides teachers involved in 
monitoring student development and family education. The counselor informs parents, teachers, and 
school management in the developmental processes of students with special conditions. Students 
identified as needing support are referred to the Guidance and Research Center (RAM). The unit 
collaborates with teachers, parents, and relevant staff to prepare forms for evaluating the individual 
development of students requiring special education, providing support in preparing individual devel-
opment reports in line with IEP goals.
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5.5.Individualized Education Program (IEP) Development Unit
The IEP development unit consists of a deputy director, counselor, if available, special education 
teacher, class teacher, subject teachers, student's parents, and the student. This unit ensures 
coordination in activities related to the preparation, implementation, monitoring, and evaluation of 
the program for students with special needs and talents, making changes and adjustments in line 
with the student's characteristics and educational needs in all development areas. It provides 
recommendations to the school management on organizing educational environments, developing 
tools and equipment, and making purchases. The unit collaborates with other units and organiza-
tions within the school. It informs parents about how to support the student's cognitive develop-
ment at home and makes recommendations.

5.6.Teachers
After getting to know the students, teachers inform the counseling and guidance service about 
observed situations. They implement differentiated teaching practices in their classes based on 
the students' needs. They collaborate with other teachers to monitor the development of specially 
talented students. They collaborate with the IEP development unit. They take precautions regard-
ing the use of personal tools for students with special needs. They participate in family education 
activities at school and provide parents with information about the support their students receive 
and their development. They keep records of students' development on a lesson-by-lesson basis, 
using it as a basis for curriculum planning. IBPYP and IBDP coordinators, department heads, and 
the counseling and guidance service guide teachers on differentiation and enrichment efforts.

5.7. Students
FMV Işık Schools’ students develop an understanding of acceptance, empathy, cooperation, 
democracy, and morality towards their peers, accepting and embracing diversity. They also use 
reflective thinking skills to recognize areas that need improvement and make an effort to develop 
them. They collaborate with teachers, counselors, and parents. In the guidance of the IB learner 
profile characteristics and learning approaches, students actively participate in lessons and meet-
ings to achieve their goals, working in collaboration with their teachers.

5.8.Parents
Parents of FMV Işık Schools support the school's inclusive practices for students by collaborating 
with school management, counseling and guidance service, IB program coordinators, teachers, 
and other school staff, reporting incidents and situations that affect the policy to the school. They 
share information with the school management, teachers, and the counseling and guidance 
service about the student’s needs during the developmental process.

5.9.Health Unit
The school doctor and nurses in the health unit play a role in evaluating the health status of 
students and monitoring their physical development. They evaluate Student Health Notification 
Forms and report students with special conditions to the school management. They provide spe-
cial attention to students with health problems that will affect their educational experiences, 
ensuring that these students continue their school experiences without interruption. In necessary 
cases, they provide health education to students and parents.
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6.IB Programs
Inclusivity Practices
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5.10.Library and Information Services Unit
The Library and Information Services Unit of our school aims to assist students in both academic and 
practical development throughout the education process. It prioritizes preparing students for life 
based on the principle of being a "good person first" and emphasizes the acquisition of necessary 
knowledge, skills, and behaviors.
In the context of the inclusivity policy, the Library and Information Services Unit carries out informa-
tional service presentations to cultivate the joy of reading, learning, and gaining knowledge in children, 
adolescents, and adults. It provides opportunities, especially academically, for students to access 
information, understand, interpret, use information through imagination and be creative.
The fundamental principles of the Library and Information Services Unit in terms of inclusivity policy 
are as follows:
Ensure the step-by-step development and implementation of information literacy for everyone 
throughout the education and training period.
Enable the use of information resources by students with different educational levels.
Assist all student groups in the access of information and experiences, without restrictions, in line with 
values our school follows and ethical principles.
The Library and Information Services Unit, under the umbrella of the inclusivity policy, is not only 
responsible for providing equal opportunities for access to information for all members, but also for 
enriching their freedom of thought and expression.

5.11.Other Members of the School Community
Other members of the school community, such as personal care staff, officers, cafeteria staff, security 
personnel, cleaning staff, etc., are informed about our school's Inclusivity Policy and act in accordance 
with the principles of the policy while performing their duties.

The International Baccalaureate (IB) programs support the understanding of diversity among all 
students, enabling them to develop their own truths, become active and sensitive individuals, believe in 
lifelong learning, and emphasize the importance of making ethical decisions.
IB assists schools in cultivating confident, ethically-minded individuals who value universal human 
rights and are ready to take action in the real world, even in challenging situations. In IB programs, the 
Approaches to Learning (ATL) not only play a crucial role in effective use by teachers and students, but 
are also integral to the philosophy of inclusivity. ATL strategies help students develop a wide range of 
skills, supporting the IB learner profile characteristics and preparing them not only for exams but for life 
itself. In particular, the differentiated education methods within ATL are designed to meet the individu-
al needs of all students, ensuring steps are taken to encompass learning differences.
Differentiated education recognizes students' diversity and unique learning needs. This approach 
allows teachers to plan and implement lessons, taking into account students' different abilities, inter-
ests, and learning styles. In the context of IB's inclusivity philosophy, ATL skills are used to create a 
student-centered learning environment that supports students' social, emotional, and academic devel-
opment. This not only helps students achieve academic success but also develops life skills such as 
empathy, ethical thinking, and global citizenship.
In conclusion, ATL and differentiated education methods are fundamental to the IB programs' inclusivi-
ty policy. These strategies contribute to the holistic development of students, allowing them to learn at 
their own pace and style, and preparing them for both academic and personal success.



7. Relating to
Other Policies
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All supportive education and assessment practices for IB students are based on the principles 
determined by the International Baccalaureate. In this context, our schools value the personal char-
acteristics of students and acknowledge their individual learning diversities. Inclusive learning and 
teaching are designed to encompass all students enrolled in IB programs and are open to their 
access.
Before enrolling a student requiring learning support in the diploma program, appropriate arrange-
ments that can be made in the education and assessment processes for this student are reviewed. 
The same care is taken in terms of course selection for the student by consulting all teachers and 
the guiding and counseling service. Decisions in this context are supported by the school principal 
and presented to the student and parent for approval.
The two-year course plans in the Diploma Program are designed to interest the student and align 
them with the teaching plan of the course. Lessons include activities that foster discussion through 
critical thinking and questioning to support the participation of each student. Unit plans include 
differentiated activities and process evaluation components that address the needs of each 
student. In the IB Diploma Program, students are offered different course options based on inter-
est, talent, and higher education goals. Students have the right to choose three from six offered 
courses at standard level and three at higher level, allowing each student to personalize their aca-
demic journey.
All arrangements for special assessment practices in the diploma program are the responsibility of 
the school. Before the exam, the student informs the school administration of the requirement. 
This situation is communicated to the IBO through appropriate forms; if the condition arises during 
a written exam, the D2 form is used along with a doctor's report. If the student's condition is known 
in advance, assessments and arrangements are automatically made during the diploma program 
process. The IBO is informed about special assessment practices, support to be used, or equip-
ment. The school ensures that the equipment to be used is in working order and that an authorized 
person to use this equipment is present.

7.1.Admission Policy
Our school's inclusivity philosophy is centered around recognizing and supporting each student's 
unique needs and potential. Therefore, our admission policy has been carefully designed to reflect 
and implement this philosophy. Our policy aims to embrace students with different cultural, 
socio-economic, and learning needs equally.
Through the recognition process, the student's developmental areas are assessed, identifying 
strengths and areas that may require support. Feedback related to this assessment is provided to 
parents during meetings, along with suggestions if needed.
Students wishing to enroll at the high school level are required to meet academic and behavioral 
standards for students who are educated within the institution or who wish to come from different 
institutions.
The admissions policy is implemented in a fair and impartial manner, and the criteria for students'   
admission to the school are determined clearly and transparently. A student-centered approach is 
adopted and the individual needs and goals of each student are taken into account.



The selection of students for the IB Diploma Program is done meticulously. Even if a candidate meets 
the required academic qualifications, additional documents may be requested if they require sup-
ported education. Subsequently, an admission evaluation committee is formed, and each candidate 
is interviewed individually. Candidates requiring learning support are identified based on the 
program's requirements and are supported in the areas they need throughout the program.
Regularly reviewing and updating the admission policy ensures alignment with evolving societal, 
cultural, and educational practices. This practice supports better responses to diverse student 
needs and the establishment of a more inclusive learning environment.

7.2.Assessment Policy
The FMV Işık Schools' Assessment and Evaluation Policy defines the rules and practices used in the 
planning, review, and restructuring of all educational activities. Our schools utilize the assessment 
practices outlined in this policy when evaluating how all educational objectives are applied in evalua-
tion of the students.
The policy emphasizes supporting the individual diversity of students in the assessment and evalua-
tion process: "Teachers use various methods and techniques in assessment practices, ensuring that 
they take students’ different needs and diversities into account." Preliminary, process, and outcome 
assessments are conducted to gather information about students' interests, readiness, needs, 
desires, and potentials. Classroom practices are shaped based on this information, and advanced 
feedback is provided to students at the end of these activities.
At FMV Işık Schools, when evaluating a student's academic development throughout the process, 
their strengths and areas that need reinforcement are identified, and support is provided according 
to their needs. Lessons and extracurricular activities are carefully prepared, bearing in mind that  
exceptionally successful students also have the right to reach a higher level. Teachers support 
students by recognizing that different choices (methods, techniques, etc.) will accelerate students' 
learning processes.
The Assessment and Evaluation Policy aims to maximize students' potential through teacher plan-
ning, focusing on achieving higher performance for exceptionally successful students. For students 
with special educational needs, the policy emphasizes support within the group without segrega-
tion, ensuring their inclusion in teaching and evaluation processes alongside other students. Differ-
entiated processes and outcome assessments are implemented for students with Individualized 
Education Program (IEP) reports, in accordance with the regulations of the Ministry of National Edu-
cation (MEB).

7.3.Language Policy
FMV Işık Schools' Language Policy aims to equip students to become global citizens with language 
skills that allow them to keep up with constantly changing and evolving knowledge and technology, 
communicate effectively, and preserve their own culture. Differentiated and enriched practices in 
language education are tailored to students' readiness, interests, the need for language support for 
any reason, and learning profiles. Teachers are informed about the diversity of students in their 
classrooms, and they organize their practices according to these needs. The goal, through these 
individually planned activities, is to create foreign language awareness  as much as possible in every 
aspect of life and make them use the language in their daily lives.Our aim is to ensure that our 
students become independent learners with the highest latent powers alongside reaching the level 
they should be.
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7.4.High-Quality Education Policy
Our schools aim to ensure that every student, taking into account age and individual characteristics, 
accesses and effectively uses the highest level of knowledge, skills, and conceptual understanding in 
all areas of development.
Our High-Quality Education Policy states "The needs of students and individual learning types are 
well defined; the education policy created for these needs and learning types guides individual learn-
ing experiences," following a path in harmony with the Inclusivity Policy.
Our school offers education plans tailored to students' learning styles. Teachers and other education 
experts closely monitor students' development, identify their individual differences and needs, plan 
how support should be provided, and provide support with necessary work in all areas of develop-
ment to reach the highest level in case of any need.

7.5.Social and Emotional Learning Policy
FMV Işık Schools' Social and Emotional Learning Policy is a policy based on the psychological well-be-
ing of all individuals comprising the school community. This policy is prepared by being aware of the 
effects of the social and emotional learning process on academic and holistic development.
With inclusive practices in education, the needs of all students requiring cognitive, emotional, and 
social support within the school community are identified, and plans on how to provide support are 
made, along with necessary work. Under the Social and Emotional Learning Policy, supporting the 
social and emotional skills of all students is of great importance for them to be productive and make 
what they learn permanent, reach their potentials in academic studies, and develop skills such as 
responsible decision-making, relationship building, self-awareness, self-management, and social 
awareness. The level of cognitive assessment and support work is communicated to the psychologi-
cal counselor, learning support unit expert/special education teacher, class teacher, subject teach-
er, parent, and student, and the process is monitored by all stakeholders.
Additionally, through the Early Childhood to High School Student Monitoring System (ALIS) and 
Student Coaching System in our school, individual learning requirements of students are monitored, 
allowing the development of their social and emotional skills.

7.6.Child Protection Policy
The Child Protection Policy aims to create a safe environment where children are protected from 
neglect and abuse in case any of their rights are taken away by the responsible institution. The policy 
is mandatory for use by Feyziye Schools Foundation Schools and stakeholders. All processes imple-
mented within the school are carried out in line with the policy, regardless of potential challenges. In 
cases where compliance with the policy may be challenging due to security or legal reasons, the situ-
ation is referred to the Child Protection Team, and an action plan is created in compliance with the 
decision. To create a safe environment for children:
a. The concepts of child protection and child abuse are defined.
b. A Child Protection Team is established.
c. The Child Protection Policy is effectively developed, and necessary institutional principles for its 

implementation are reviewed.
d. Informative sessions are held on Child Protection Policy practices.
e. Ways to overcome obstacles and challenges the institution may face are explored and possible 

solutions are sought.
The Child Protection Policy is maintained in coordination with the Inclusivity Policy.
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The selection of students for the IB Diploma Program is done meticulously. Even if a candidate meets 
the required academic qualifications, additional documents may be requested if they require sup-
ported education. Subsequently, an admission evaluation committee is formed, and each candidate 
is interviewed individually. Candidates requiring learning support are identified based on the 
program's requirements and are supported in the areas they need throughout the program.
Regularly reviewing and updating the admission policy ensures alignment with evolving societal, 
cultural, and educational practices. This practice supports better responses to diverse student 
needs and the establishment of a more inclusive learning environment.

7.2.Assessment Policy
The FMV Işık Schools' Assessment and Evaluation Policy defines the rules and practices used in the 
planning, review, and restructuring of all educational activities. Our schools utilize the assessment 
practices outlined in this policy when evaluating how all educational objectives are applied in evalua-
tion of the students.
The policy emphasizes supporting the individual diversity of students in the assessment and evalua-
tion process: "Teachers use various methods and techniques in assessment practices, ensuring that 
they take students’ different needs and diversities into account." Preliminary, process, and outcome 
assessments are conducted to gather information about students' interests, readiness, needs, 
desires, and potentials. Classroom practices are shaped based on this information, and advanced 
feedback is provided to students at the end of these activities.
At FMV Işık Schools, when evaluating a student's academic development throughout the process, 
their strengths and areas that need reinforcement are identified, and support is provided according 
to their needs. Lessons and extracurricular activities are carefully prepared, bearing in mind that  
exceptionally successful students also have the right to reach a higher level. Teachers support 
students by recognizing that different choices (methods, techniques, etc.) will accelerate students' 
learning processes.
The Assessment and Evaluation Policy aims to maximize students' potential through teacher plan-
ning, focusing on achieving higher performance for exceptionally successful students. For students 
with special educational needs, the policy emphasizes support within the group without segrega-
tion, ensuring their inclusion in teaching and evaluation processes alongside other students. Differ-
entiated processes and outcome assessments are implemented for students with Individualized 
Education Program (IEP) reports, in accordance with the regulations of the Ministry of National Edu-
cation (MEB).

7.3.Language Policy
FMV Işık Schools' Language Policy aims to equip students to become global citizens with language 
skills that allow them to keep up with constantly changing and evolving knowledge and technology, 
communicate effectively, and preserve their own culture. Differentiated and enriched practices in 
language education are tailored to students' readiness, interests, the need for language support for 
any reason, and learning profiles. Teachers are informed about the diversity of students in their 
classrooms, and they organize their practices according to these needs. The goal, through these 
individually planned activities, is to create foreign language awareness  as much as possible in every 
aspect of life and make them use the language in their daily lives.Our aim is to ensure that our 
students become independent learners with the highest latent powers alongside reaching the level 
they should be.
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7.7. Global Citizenship Policy
FMV Işık Schools' Global Citizenship Policy is created to instill awareness of not only their own cultures in 
students but also the acceptance of the presence of different societies and cultures worldwide. In this 
context, students, parents, and teachers are welcomed through a structured program during adaptation 
processes. This welcome plays a crucial role in enhancing a sense of belonging to the community and 
developing international awareness.
The aim is to cultivate versatile students who are sensitive to the rights, acceptance, and needs of 
others, who internalize fundamental values such as peace, tolerance, democracy, and human rights, who 
approach challenges with optimism and open-mindedness, who make ethical decisions, value common 
human characteristics, and possess international consciousness, thus ensuring that they become 
lifelong learners.

7.8.Educational Technologies Policy 
FMV Işık Schools support the integration of technology into education with an inclusive and innovative 
approach. In this context, the following strategies are followed:
Continuous Monitoring of Evolving Technology Standards: The school closely monitors rapidly evolving 
new technologies and international education technology standards. Following these standards, the 
school encourages the use of up-to-date technologies to enrich learning experiences and support 
students in adapting to technology.
Pedagogical Approach and Technology Integration: To effectively use technology, a pedagogical teach-
ing approach is adopted. Teachers integrate educational technologies into course content to support the 
learning processes and ensure students use technology effectively.
Student-Centered Learning Experiences: The school provides learning content tailored to the character-
istics and needs of the new generation of students. Making students' individual development visible 
through technology support enhances the learning process, achieving the goal of nurturing digitally liter-
ate global citizens.
Flexible Learning Environments and Temporal-Spatial Independence: Flexible learning environments 
and opportunities for temporal-spatial independence are provided to all school stakeholders to support 
the philosophy of lifelong learning. Thus, students, teachers, and other stakeholders are continuously 
encouraged to learn and develop using technology-supported educational tools.
FMV Işık Schools, in line with the Technology Strategies Policy, create an inclusive educational environ-
ment that supports students' cognitive, emotional, and social development, preparing them for the 
future.

7.9.Academic Integrity Policy
Not only students but all members of the school community are aware of the importance of being princi-
pled and exhibiting virtuous and honest behavior. In this context, students in particular can better under-
stand the benefits of conducting ethical research in all types of assignments and work; they know the 
meaning of terms such as originality, intellectual property, and creative expression.
The Academic Integrity Policy ensures that the academic processes at FMV Işık Schools are transparent, 
fair, and continuous. Within the scope of the Academic Integrity Policy, the rights and responsibilities of 
all members of the school community are clearly defined, and everyone has the opportunity to under-
stand what constitutes ethical academic practices. It is important to note that within the framework of 
FMV Işık Schools' Academic Integrity Policy, the Inclusion Policy is positively addressed and accepted as 
an integral part of academic life.
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7.10.Distance Education Policy
FMV Işık Schools embrace the continuous provision of high-quality education through a holistic, 
balanced pedagogical approach via educational technologies when the school is physically closed 
for various reasons or face-to-face education is not possible. The principles of the distance educa-
tion and interaction program are determined by the mission, vision, and goals of FMV Işık Schools.
In line with the Inclusion Policy of FMV Işık Schools, the needs of all students requiring cognitive, 
emotional, and social support are identified during the distance education process. Plans for how to 
support students and necessary interventions are developed. Students with special needs are also 
included in this process.

Our Inclusion policy is evaluated by the Inclusion Policy Execution Committee, led by school direc-
tors, at the end of each academic year. Necessary updates are made to keep this policy a living docu-
ment, and it is shared with the school community through the school's website and introductory 
meetings held at the beginning of each academic year.

Our institution conducts supportive activities with sensitivity to the needs and desires of students in 
the areas of communication, interaction, cognitive, social-emotional, physical, and sensory areas 
that require inclusivity in education. The commitment and budget are in place to take necessary 
steps for the inclusion of students with special needs or special talents.
There is a plan for in-service training to support our teachers in accurately identifying special educa-
tion needs in and planning and implementing necessary interventions.
Through the Student Monitoring System (ALİS) and the Student Coaching System implemented at 
our school, the learning processes of students with individual learning differences are monitored, 
allowing for their development. Our school is committed to teaching students how to learn, providing 
professional support in challenging areas, empowering them to take responsibility for their educa-
tion, and working towards supporting students in reaching their full potential.
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05: FMV Işık High School - Science High School
06: FMV Işık Primary School
07: FMV Işık Kindergarten

A: Ayazağa Campus
I: Ispartakule Campus
F: Florya Campus
E: Erenköy Campus
N: Nişantaşı Campus

This policy was reviewed and necessary changes were made by the policy committee in February of 2024.

AD SOYAD
Müge YALIM ALPAN

Özgür ALPER

Ülkü UZUN

Alkım KÖKSAL

Didem ŞİRANUR

İsmail Süha HAYAL

Songül ERDOĞAN

Barış AVCI

Duygu TOPAÇ

İrem Didem SAYGAN

Semen TUNÇARSLAN

Mehriban KILIÇ

Funda AKBULUT DEMİREL

Hakan UZUN

Asutay EROL

Burcu ULUTAN

Derya KILIÇ

Sezin ŞAHİN

Beril EROĞLU

Cenk CEYLAN

Elif KUNTER

İlkay KARADAVUT

Yeliz ADANÇ

Nazlı GÖKÇE

Yalçın YALÇINKAYA

FMV Işık Schools Education Institutions Director and Founder Representative

School Principal - 05A

School Principal - 07I

FMV Process Development Coordinator

FMV Education Projects Coordinator

FMV R&D and Education Technologies Coordinator

FMV Işık Schools International Programs Coordinator

School Vice Principal - 05A

School Vice Principal - 06F

School Vice Principal - 05E

School Vice Principal - 06I

IBDP Coordinator/Mathematics Teacher - 05A

IB DP CAS Coordinator/Mathematics Teacher - 05E

IT and Education Technologies Coordinator - 05A

Head of Science Department - 05I

Guidance and Psychological Counseling Department Head - 06E

Head of Kindergarten Department - 07I

Head of Science and Mathematics Department - 06I

English Teacher - 05A

Guidance Counselor/Psychological Counselor - 05N

Guidance Counselor/Psychological Counselor - 07A

English Teacher - 05A

Classroom Teacher - 06N

Measurement and Evaluation Specialist - 06A

Library Specialist - 05A

GÖREVİ - OKULU
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BAŞARI
IŞIK’TA PARLAR
Akademik başarılarımızın yanı sıra; bilimden teknolojiye, spordan sanata

verdiğimiz çok yönlü eğitimle başarı 1885’ten beri Işık’ta parlıyor.

● Nişantaşı  
● Ayazağa
● Erenköy
● Ispartakule
● Florya     


